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Preface

In Social Studies for the Elementary and Middle Grades: A Constructivist Approach, 4th edition,
we advocate that social studies content, skills, and values should be meaningful and taught to all
students beginning in kindergarten and continuing throughout their elementary and middle
school years. We incorporate the results of new research and use what we, and our associates,
have found helpful from earlier works and experiences with their use. The constructivist
approach advocated for social studies in this textbook is consistent with the content and skills
advocated for schools and instruction for social studies in the twenty-first century.

Years of study and teaching at all grade levels have provided us with many experiences that are
shared in the textbook. Active learning, even when reading a book, is an important key to our
educational focus. So also is the use of the learning cycle lesson and unit format that reinforces
principles of learning through its required three phases with their various characteristics. Indeed,
the chapters of the textbook are designed in the learning cycle format and contain interactive
sections. Each chapter begins with asking the reader to respond in thought and writing to an idea
presented in the chapter. This is the exploratory introduction to the chapter. The other major
divisions for each chapter include the development in which information is presented and major
ideas are examined. The expansion phase revisits an important concept or theme in the chapter
and requires the reader to delve deeper into the meaning or procedures examined in the
development phase of the chapter. Time for Reflection: What Do You Think? sections are also
key and presented throughout the chapters to reinforce key ideas and encourage the construction
of personal meaning and dispositions. These exercises are not intended to be “tests” but a
reflective learning activity to promote appropriate reviews, deeper processing of information,
and personalization of understanding. Ways to promote the use of these scaffolding exercises
include using some as discussion starters, as the basis for a summative evaluation paper, or as an
assignment to be e-mailed or turned in to the instructor before starting the class discussion of the
chapter. It is important to encourage students to use these scaffolding tools and become
dedicated to their roles in learning.

Detailed, practical examples of how to approach all of the ten standards of social studies make
up a large portion of the textbook in the forms of short lesson overview descriptions, complete
learning cycles, and classroom scenarios. These are included because confronting multiple
examples of concepts, especially complex concepts is the recommended way to learn concepts.
Without encouragement we have found that students often fail to consider these examples as
integral to the text and their own meaningful teaching of powerful social studies. Teacher
candidates are asked to reflect and respond to these practical examples in many of the Time for
Reflection: What Do You Think? sections in the chapters. Again, instructors need to encourage
their students in making full use of the interactive portions of the text as essential to their
construction of teaching social studies.

Each chapter ends with a list of selected websites where students can seek for more information
about topics presented in the chapter and further examples of learning resources to incorporate or
use with youth. In our course requirements, we both require students to plan, teach, and revise
social studies lessons and units of study. Such authentic assignments and assessments are
challenging to teacher candidates. We encourage you to use these types of assignments as your



time permits. We encourage you to promote the examination of the recommended websites and
to require your students to use these websites in field placements or with individual students to
learn the strengths and weaknesses of these instructional resources. Such procedures are
consistent with the goals of twenty-first century learning and most state technology guidelines.
Such habits will help teacher candidates as they transition into classroom teachers.

This Instructor’s Manual and Test Bank provides objectives, suggestions about how to approach
each chapter with ideas that we have found of benefit from reinforcement during our own class
discussions. Suggested class activities and selected handouts are provided that support learning
for teacher candidates. Finally, the manual also includes a Test Bank for each chapter with at
least twenty-five test questions. These multiple-choice, true or false, and essay questions will be
helpful for a portion of your course evaluation. You will find that the questions include some that
are related to the content knowledge needed to teach each of the ten NCSS standards and help
you to assess your students’ knowledge of the history and social science content that NCATE
requires teacher candidates to learn. Other questions focus on issues in social studies curriculum,
learning, and instruction and the constructivist approach to learning the content, skills, and
values that promote citizenship education in a diverse nation that is a leader in an ever
increasingly interdependent world.

We all benefit from sharing our ideas and experiences and invite you to personally contact either
of us at our e-mail addresses. We will be happy to answer questions and hear and share
frustrations and successes.

Mary E. Haas Cynthia S. Sunal
maryhaasl(@mac.com cvsunal@bamaed.ua.edu







Chapter 1: What Is Powerful and Meaningful Social Studies?

Objectives

1. Describe the characteristics of powerful social studies.

2. Explain the model for meaningful social studies instruction.

3. Describe participatory citizenship in a democracy.

4. Define social studies as an integrated school subject with the goal of promoting civic
competency.

5. Describe a structure for a social studies lesson and unit instruction that gives students greater
control of their learning and thinking along the continuum from greater students control to
greater teacher control.

6. Describe how the structure for social studies instruction demonstrates the use of best practices
by teachers who have social studies pedagogical content knowledge.

7. Evaluate a social studies lesson plan by identifying the degree to which it applies social
studies pedagogical content knowledge.

Chapter 1 sets the stage for the studying social studies issues and strategies by considering
questions such as:

» What is social studies?
» What are the sources of social studies content?
» What are characteristics of social studies teaching?

Many students have no memory of studying social studies in the elementary grades and very
often what memories are present are not favorable. This is one of the times when connecting to
personal memory may not be a motivator for future learning. Therefore, this chapter presents
several classroom scenarios and a primary unit, “Making Good Rules,” to illustrate powerful
social studies teaching with elementary and middle school students. It is important to have
students share and discuss their reflections, predictions, and responses to these examples. Help
your students establish the habit of doing the interactive exercises as they read the text by
integrating their discussion into your classroom instruction. The chapter also includes a short
history of the development of social studies, its present definition, and several of the more
popular curriculum sequences used in various states of the United States of America. This
manual includes two reproducible charts that can help focus attention on the characteristics of
powerful social studies and The NCSS Standards. On the website for Chapter 1 are
expansion/application activities with detailed instructions. These can be used for individual,
class, or small-group assignments.

Class Activities

1. Review several questions from the Time for Reflection: What Do You Think? portions of the
textbook and/or from the Activity to Do in Class.
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2. You may wish to use the chart with the statement of the characteristics of powerful social
studies as a focus for a class discussion or your lecture. Social Studies Teaching and Learning
Are Powerful on page 9 of the instructor’s manual.

3. You may also want students to consider how a single social studies topic can help to answer
questions related to each of the social studies standards/themes. The exercise on instructor’s
manual page 11 provides ideas for doing this. After students or groups complete this sheet, you
might ask the class to share their questions.

4. Have students think about the Incorporating the ten themes of the NCSS standards into a
social studies unit and the social studies curriculum K—8. In groups have the students complete
the exercise in Incorporating the Ten Themes on page 10 of the instructor’s manual. Discuss
their experiences and some of their questions. Then have each group return to their questions and
assign what they believe to be an appropriate grade level for teaching about each of the
questions. As a class, discuss what criteria they might use for selecting the appropriate grade
levels. Link this to the idea of the spiral curriculum and the need to return to a topic for greater
study at another time.

5. Have pairs of students examine your state’s social studies goals and compare them with the
national standards for one grade level. Use the questions on page 12 of the instructor’s manual as
a guide.

Test Questions
Multiple-Choice Questions

1. Researchers report that students want social studies instruction to use:
A. more reading.

B. more group projects.

C. fewer simulations.

D. less discussion.

ANSWER: B

2. The content of a powerful social studies lesson is:

A. based in history or the social sciences.

B. challenging, integrative, and value-based.

C. obtained from local resources.

D. a set of major concepts everyone in a democracy needs to know.

ANSWER: B
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3. Social studies has been called “the great connection” by Goodman and Alder (1985) because
they see social studies functioning as:

A. the major subject in the curriculum to which all other subjects are a subsidiary.

B. providing a foundation that is required before studying and learning other subjects.

C. the core to which all parts of the elementary and middle school curriculum can be tied.

D. a pathway that moves between separate disciplines.

ANSWER: C

4. Which of the following is a “tool” that assists in an investigation of a social studies question?
reading

mathematics

language

all of the above

none of the above

moawx

ANSWER: D

5. Among the implications for helping students to construct their own knowledge is:

A. students’ collection of evidence through interacting with people, objectives, and educational
materials.

B. the need for students to memorize lots of facts about the topic under study.

C. discussion of the pictures and diagrams in the textbook.

D. a match between the reading level of the textbook and the students.

ANSWER: A

6. The National Council for the Social Studies has defined powerful social studies as:
A. rooted in the factual knowledge of our nation’s history.

B. meaningful, integrative, value based, challenging, and active.

C. designed to create citizens who support the decisions of their government.

D. factual, chronological, and focused on the roles of government leaders.

ANSWER: B

7. Citizenship is a basic concept in social studies. Citizenship is viewed as:

A. voting regularly and showing support for the political party of your choice.

B. attending political debates and contributing money to political organizations.

C. actively participating in the community and in local and national decision making.

D. making one’s community decisions by finding an authority with whom you agree and
supporting the statements proposed by that authority figure.

ANSWER: C
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8. Social studies is:

A. an interdisciplinary approach to learning.

B. a subject that connects with language arts but not with science or mathematics.
C. the study of geography and history.

D. adiscipline focused on current problems.

ANSWER: A

9. The role elementary and middle school social studies plays in our lives:

A. is one of helping youths to memorize important events in the history of our country and the
world.

B. is to help students become familiar with a large set of readings that will be useful to them
later in life.

C. is to help students learn to make the same sorts of judgments their family and community
members made when faced with an issue.

D. is to help youths understand how and why people act as they do and whether particular
behaviors are worthy of adopting.

ANSWER: D

10. National standards in social studies were described in 1994 under a set of ten themes that:
A. are addressed each year from kindergarten through twelfth grade.

B. focus on the basic theme of culture and adding a new theme each year as students progress
through the grade levels.

C. are very specific sets of important individuals and events that students must study to be
knowledgeable citizens.

D. are mostly appropriate when taught in the middle school and not very appropriate for the
elementary the grades.

ANSWER: A

11. Perhaps the most used curriculum pattern in social studies in the last 50 years has been:
A. afocus on inquiry into history and the social sciences.

B. the expanding environments approach.

C. afocus on civic values and participation.

D. afocus on character education.

ANSWER: B
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12. Reports on the kinds of instructional strategies students want to see used in social studies
have indicated that students prefer:

A. reading with an opportunity to individually answer questions about that reading.

B. frequent research assignments where they can write papers about famous people such as
Martin Luther King, Jr. or Jane Adams.

C. contests where individual students compete against each other such as a geography bee and a
“Who Is This Famous Person?”’ game.

D. group projects and discussions.

ANSWER: D

13. Which activity described below gives students the greatest control of a lesson?

A. Students answer questions the author of the textbook thinks are important to know about
England.

B. Students decide which colors and symbols to use when making a map of their state.

C. Students make a map of their neighborhood showing the places they think are most important
to include on the map.

D. Students look at a group of pictures of England and tell their teacher ten things they
observed.

ANSWER: C

14. Pedagogical content knowledge (PCK) is:

A. increased through continuous efforts to learn social studies content.

B. increased through learning how students learn and respond to social studies content.
C. increased through advanced study.

D. increased through membership in professional organizations.

E. that all of the above increase PCK.

ANSWER: E

15. PCK is a product of:

A. knowledge of social studies content.

B. classroom management techniques.

C. knowledge of what and how students understand social studies.
D. all of the above.

E. none of the above.

ANSWER: D
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16. Which of the following are most likely NOT used by teachers to assist them in establishing
their year’s instructional units?

A. A favorite topic they know a lot about

B. Important celebrations or events that happen in the state or nation

C. The scores on student achievement test from last year’s class

D. Suggestions from students on what they would like to study

ANSWER: D

17. Which of the following social studies areas does NCLB legislation identify as social studies
knowledge important to teach?

A. Eeconomics, careers, history, and global studies

B. History, government, geography, and economics

C. Government, civics, history, and geography

D. Civics, government, personal development, and history

ANSWER: C

18. Which of the following is NOT a way in which technology can change the social studies
class?

A. Students expand control over their own learning.

B. Students become highly involved in separating opinion from knowledge.

C. Students see teachers as having great knowledge about topics being studied.

D. Teachers aid students in becoming seekers of information.

ANSWER: C

19. Which is NOT a sound procedure for teaching social studies?

A. Assess students’ performance throughout the lesson.

B. Present students with a problem and then teach about the knowledge and skills related to the
problem.

C. Teach students an interesting social studies fact about the United States every day.

D. As the year progresses, withdraw your help in learning and encourage students to
independently approach their social studies learning.

ANSWER: C
True and False Questions

20. Teachers must carefully plan and assess lessons in order to provide the experiences that result
in meaningful learning.

ANSWER: TRUE
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21. Meaningful social studies learning require a cooperative and supportive classroom climate
rather than a restrictive atmosphere based on a fear of failure.

ANSWER: TRUE

22. Content from the humanities, the arts, and biological and physical sciences contribute to the
knowledge base of social studies.

ANSWER: TRUE

23. As students gather more information through their life experiences, they construct and
redefine the patterns they see in the social world.

ANSWER: TRUE

24. Students prefer teaching strategies where they listen and review what they have heard in
written exercises and tests.

ANSWER: FALSE

25. Social studies questions arise from a child’s natural exploration of the world that begins at
birth.

ANSWER: TRUE

26. Social studies is a personal construction of the meaning of information interpreted through
the student’s prior knowledge of the social world.

ANSWER: TRUE

27. It is through encountering problems that are not easily answered from existing knowledge
that students come to understand new ideas.

ANSWER: TRUE

28. Students’ conclusions about the world are interpretations based upon their values and those
of their families and the communities in which they live.

ANSWER: TRUE

29. Being active, participatory citizens requires students to ask questions, determine answers
based upon information, and act to bring about changes in their everyday world.

ANSWER: TRUE
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30. The problems of the real world in which citizens live and work require thinking about
information in separate categories or subjects just as the school curriculum does.

ANSWER: FALSE

31. The primary purpose of social studies is to help young people develop the ability to make
informed and reasoned decisions for the public good as citizens of a culturally diverse,
democratic society in an interdependent world.

ANSWER: TRUE

32. The NCSS Standards clearly state that social studies is not rooted in a single discipline, but is
multidisciplinary in its content.

ANSWER: TRUE

33. A major goal of social studies instruction is to prepare students for success in history and the
social sciences when they go to college.

ANSWER: FALSE
Essay Questions

34. Write a social studies question to serve as a lesson or unit title. Give an example of how
reading, mathematics, and language can each be used to help students investigate your social
studies question.

35. Explain why the expanding environments approach to a curriculum for social studies is less
appropriate in today’s world than it might have been when it was developed before WWII.

36. Review the ten themes of the social studies standards. Identify one theme that, in your view,
was not commonly taught at the elementary and middle school levels 20 years ago. Give your
rationale for this view and explain why this theme should be taught in today’s curriculum.

37. Select and identify one of the unit titles below. Indicate the grade for which you would
recommend this unit. Then, describe how the study of this topic can incorporate several social
studies themes and standards. Describe the social studies content you anticipate students will be
studying in this unit and identify the academic disciplines that would be studied in this unit.

1. Our State: Its Past and Future

2. How Transportation Makes the World Both Better and Worse
3. Where Do We Get the Food We Eat?

4. How Do People Show They Are Thankful?

5. Why Is There a President’s Day?
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38. Citizenship implies being active in your community in multiple ways based on your skills,
interests, and time. Identify five ways people are active members of their community or nation
and explain how, in an elementary or middle school classroom, the teacher and fellow faculty
members might help students to develop an attitude that respects these behaviors and encourages
students to learn and practice skills necessary to be active in each of the five ways you have
identified.
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Social Studies Teaching and Learning Are Powerful When they are:

Meaningful
Integrative

Value-Based

Challenging

and

Active

Source: Expectations for Excellence: Curriculum Standards for Social Studies. Bulletin
89. Washington, I». C. National Council for the Social Studies.

10
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Practicing the Incorporation of the 10 NCSS Standards
into Social Studies Units
Group members:

In your group select one of the following ten topics below for a unit of study and generate ideas
for addressing each of the ten NCSS standards with the topic. Write the names of the standards
under the left heading and a question that relates to your topic and the standard under the heading
on the right.

1. Civil War 6. Westward Movement

2. Your State 7. Colonial America

3. Canada, Our Northern Neighbor 8. Famous Explorers

4. Life in Ancient Egypt 9. Careers: Past, Present, and Future

5. Transportation and Growth of the United States 10. Safety

Topic selected

NCSS Standard/Theme Related Question

11
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‘ Discussion Assignment on a Single NCSS Standard Theme

You have been given a single NCSS Standard to consider more in depth and discuss with
classmates. After reading the explanation of the social studies curriculum and definition in
Chapter 1, read the expanded explanation at the website of NCSS
(http://www.socialstudies.org/standards/strands/), scroll down the page to find your standard.

Share your ideas and some specific examples of what you think are included when studying your
assigned standards’ theme.

Explain why this theme is important for students in a democracy that is a leading nation in the
world.

Then look at your state’s standards/objectives and see if and where this theme is addressed. If
you do not see it in the general listing, you might look in the listing of objectives for the grade. If
you do not find the theme present at your grade level, you need to report that fact to your group
AND you need to try to offer a reason why that is the case. You also need to think of some way
that you might introduce that standard at your assigned grade level. The group should discuss at
what point in the school year you might be most appropriate to address and teach this theme.
Sometimes a curriculum becomes outdated because of events that happen in the world change
the needs or special celebrations of an event come along in a year that need to be added for just
that year. (For example, some teachers might have wanted to teach about Abraham Lincoln
because 2009 is the two-hundreth anniversary of his birth or in 2005 many teachers added a
study on Brown vs. the Board of Education because of the anniversary of the Supreme Court
striking down the earlier “separate but equal ruling,” the death of President Ford and his funeral
with all of the comments on his life provided an opportunity to examine the presidency and the
role of personal character in leadership.)

It is NOT necessary to agree with each other nor do you need to heartily believe what
others suggest as a possibility is extremely good. What you are trying to do is stimulate
possible thoughts and ideas. You might pick up on an idea and modify it in a way that you
see as more appropriate.

12
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EXAMINING YOUR STATE
SOCIAL STUDIES INSTRUCTIONAL GOALS

This exercise is to be done with a partner. Examine the description of Social Studies for the
grade appropriate to the detailed listing of individual goals for your selected grade. You will
also want to refer to the SOCIAL STUDIES STANDARDS for your selected grade (page 15 of the
text. Write your answers on lined paper.

1. Read through the descriptive paragraph and the individual goals/objectives.
Which of the NCSS standards are represented?

2. Which NCSS standards, if any, are missing?

3. Can you find any of the standards implied in the paragraph or in the individual
statements?

4. Look at the verbs used in the individual statements. List them and classify them
by Bloom’s taxonomy into knowledge, comprehension, application, analysis,
synthesis, and evaluation.

5. Look at the individual goals and list several social studies concepts or values
that teachers will need to teach to the students at your grade level if they are to
attain the goal/objective.

6. Look at the individual goals and list one or two generalizations children will be
expected to make to illustrate they have learned this goal/objective.

7. What attitudes or values are specifically to be stressed about citizenship or
scholarship for your grade level?

8. Look at the study skills and technology skills. What types of process skills are
being stressed? Are there any skills not mentioned that you believe need to be

included?

9. Is there something that you think children at this grade level should be learning
in social studies not included? Name and give a reason to support its inclusion.

13



Chapter 2: How Do Students Engage in Powerful and
Meaningful Social Studies?

Objectives

1. Explain the importance of understanding students’ prior knowledge about social studies
content or skills to be taught.

2. Describe the effect of prior knowledge on learning new social studies knowledge.

3. Explain how rote memory social studies learning differ from meaningful social studies
learning.

4. Describe how students begin to understand social studies content, skills, and attitudes.

5. Describe a planning strategy that can be used to facilitate meaningful social studies learning.
6. Select activities for the various phases of a powerful social studies lesson.

7. Describe the essential parts of each phase of the learning cycle.

8. Explain why each phase of the learning cycle must be included for successful student learning.
9. Construct appropriate activities for each phase of the learning cycle.

Chapter 2 explains relationships between learning theories and the design of the learning cycle.
Students tend to have difficulty with separating the characteristics of each of the three phases of
the lesson, and at first, focus on the names of the three phases. You may wish to reproduce
copies of Figure 2.1 and Table 2.1 to use as you review these ideas with your students. At the
Companion Website there are activities that ask students a series of questions requiring reflection
on the sample middle school learning cycle: National Memorials and the Display of Power
available on the Companion Website. Having students share their responses concerning this
lesson will help you assess their understanding of teacher tasks in planning and teaching a lesson.
Additional exercises in the chapter focus on teacher behaviors appropriate for use at specific
times throughout the instructional process and the choices teachers have to make in planning a
learning cycle. Discussion of the reasons for the choices made should focus on appropriate
student and teacher behaviors for each of the phases of the learning cycle. Assure students that,
as subsequent chapters address the learning cycle in the teaching of skills, generalizations, and
values, they will come to better understand the characteristics of each phase of the learning cycle
and observe the flexible use of teaching strategies. Figure 2.4 with the questions that teachers
should ask as they plan a learning cycle deserves consideration and students should be referred to
again when students write their own learning cycle lessons. At the common website there are a
number of expansion/application activities, with detailed explanations, that ask students to apply
what they are learning in the chapter. These would make good individual, small-group, or class
activities to further learning or use as an assessment. The learning cycle and its various phases
are complex concepts and students will clarify their understanding over time and with practices
using, examining, and writing learning cycles throughout the course. The textbook provides
many examples and asks the students to reflect on the learning cycle. Instructors also need to
encourage these behaviors with their students throughout the course.

Class Activities

1. Review several questions from the Time for Reflection: What Do You Think? portions of the
textbook.

14
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2. Compare the teacher actions and the student actions consistent with the learning cycle strategy
with the inconsistent actions. Use Tables 2.2, 2.3, and 2.4 to help you with this.

3. Carefully examine the learning cycle lesson plan in the chapter on pages 34-35. Circle the
teacher behaviors on the plan. Then compare them with the list of behaviors in the table. Follow
this with checking on the student actions. Circle these in a different color.

4. In the instructor’s manual there are discussion guides designed to examine in detail the
learning cycles in Chapter 5 of the textbook. You might have small groups of the students
complete one of these discussion guides now.

Test Questions
Multiple-Choice Questions

1. Designing a lesson as a learning cycle adapts instructional procedures to help students:
A. create a freestanding item of knowledge.

B. construct new knowledge and restructure existing knowledge.

C. apply their knowledge in situations similar to the one in which it was learned.

D. recall previous knowledge.

ANSWER: B

2. Which of the following is NOT a major purpose of the exploratory introduction?
A. Relate prior knowledge to the new social studies idea or skill.

B. Bring out and make public students’ prior knowledge about the lesson topic.
C. Get students to give correct answers to questions about the topic.

D. Introduce a new social studies idea or skill.

ANSWER: C

3. Which of the following is a teacher behavior consistent with teaching an exploratory
introduction for a lesson or unit?

A. Provide definitions and explanations of the new ideas to be learned.

B. Point out the best evidence and data students have in the materials they are using.

C. Guide students in how to use their skills to solve the problems they are confronting.
D. Observe and listen to students’ comments and questions.

ANSWER: D

15
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4. Which of the following is NOT a characteristic of the development phase of the learning
cycle?

A. Tt explains social studies through a variety of teaching methods.

B. It has students seek more information so they can better explain ideas.

C. It summarizes or provides a closure on the learning of new ideas.

D. It accepts all students’ ideas without questioning their accuracy.

ANSWER: D

5. Which of the following is NOT a teacher behavior consistent with the development phase?
A. Help students to link previous experience to the social studies being studied.

B. Focus mainly on creating interest in the topic being studied.

C. Lead students step by step to define a new social studies concept.

D. Explain how to work step by step to learn a new skill.

ANSWER: B

6. Which of the following is NOT a behavior desired from students involved in a lesson’s
expansion?

A. Ask related questions that encourage future investigation.

B. Apply newly learned definitions and skills.

C. Take a written test on what they have learned.

D. Draw reasonable conclusions from new evidence.

ANSWER: C

7. In the exploratory introduction phase of the learning cycle, teachers:
A. define all new concepts and terms of the lesson or unit.

B. provide minimal guidance for student interactions with the content.
C. go over the objectives of the lesson or unit.

D. control students’ reactions with carefully selected materials.

ANSWER: B

8. Which of the following questions is NOT one that a teacher would ask when planning the
development phase of the learning cycle?

A. How should the social studies idea, skill, or attitude be practiced, modeled, or demonstrated?
B. What activities can be provided to help special learners or to provide additional practice for
those who may need it?

C. What other social studies concepts or generalizations are related to our topic of study?

D. What strategies or techniques can be used to assess the level of all students’ understanding
of the social studies idea, skill, or attitude?

ANSWER: C
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9. A teacher creates an activity that presents students with a confusing situation. Students realize
they are only partially familiar with the situation. This is an ideal type of activity for which phase
of the learning cycle?

A. Exploratory introduction

B. Lesson development

C. Expansion

D. All of the above

E. None of the above

ANSWER: A

10. Meaningful learning in social studies is an active process. Students are involved in:

A. recalling memorized knowledge so that they can answer a question.

B. reviewing the definitions of major concepts.

C. accessing both prior experiences and prior knowledge and applying them to a problem on
which they are working.

D. all of the above.

ANSWER: C

11. Traditional teaching focuses on:

A. the presentation of material by an authority, usually the teacher and/or the textbook.

B. facilitating students’ efforts to make connections between their prior knowledge and new
experiences.

C. using activities that convince students their existing idea does not work so they need to use
the new idea built in the lesson.

D. confronts students’ existing knowledge by helping them find it does not work in the new
situation in which they find themselves.

ANSWER: A

12. As the social studies learning cycle begins, students should be engaged in:

A. taking a pretest that will enable the teacher to find out just what they know about the
lesson’s topic.

B. a task that involves them in applying their prior knowledge to a task that reveals to the
students that they need different knowledge to solve the task.

C. listening to the reading of a book on the lesson’s topic that will be of interest to them and
will affirm the ideas they have.

D. writing down a list of everything they know about the topic.

ANSWER: B
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13. The middle part of the learning cycle is teacher guided as students:

A. are first presented with the definitions on which the lesson focuses.

B. read the textbook and avoid interacting with classmates.

C. are given one example of the lesson’s topic to memorize.

D. are involved in activities that explain the content and provide multiple examples of it.

ANSWER: D

14. The last part of the learning cycle social studies lesson is the expansion. In this phase of the
lesson, students:

A. use the newly learned ideas in situations that are different from the one in which it was
learned.

B. do a “fun” food or art activity that is somewhat related to the lesson’s topic but mainly
allows student to relax.

C. take a test on the new concept to help the teacher be sure they have learned it.

D. do follow-up homework that involves them in individually reviewing the concept.

ANSWER: A

15. Which of the following is NOT a student behavior consistent with instructional strategies use
in the exploratory introduction?

A. Think freely about the topic.

B. Suspend judgment.

C. Form new predictions.

D. Seek one solution.

ANSWER: D

16. Which of the following is NOT a teacher behavior consistent with the exploratory
introduction?

A. Generate curiosity.

B. Provide definitions and answers.

C. Ask probing questions to redirect students’ investigation.

D. Observe and listen to students’ interactions.

ANSWER: B

17. Which of the following is NOT a student behavior appropriate to do in the lesson
development phase?

A. Question others’ explanations.

B. Examine data resources.

C. Listen critically to others’ explanations.

D. All of the above are proper student behaviors.

ANSWER: D
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18. Which of the following behaviors is NOT consistent with the teacher’s behaviors during the
lesson development phase?

A. Accept student explanations without justifications.

B. Help students link previous experiences to the topic.

C. Encourage students to explain ideas in their own words.

D. Provide explanations and new labels for concepts.

ANSWER: A

19. As a result of the exploratory introduction, the teacher might discover that:

A. students have many misconceptions to modify before the generalization can be learned.

B. students will need more structure in your assignments to teach the generalization.

C. students will need more concrete materials or examples than anticipated if they are to learn
the generalization.

D. students will need all of the above.

E. students will need none of the above.

ANSWER: D
True and False Questions

20. When teachers base their instructional decisions on knowledge of how students learn, they
increase their ability to develop social studies lessons through which students will successfully
learn.

ANSWER: TRUE

21. When teaching meaningful social studies teachers should not replace all memorization of
facts, but severely reduce it.

ANSWER: TRUE

22. Because social studies content is based on how people live, it is possible that students can
learn about a social studies topic in another time period or place about which they have no or
very little knowledge.

ANSWER: TRUE

20. In the exploratory introduction there is minimal guidance or expectations on the part of the
teacher.

ANSWER: TRUE
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23. The expansion phase of the lesson includes a review or demonstration of learning
from the lesson development phase.

ANSWER: TRUE

24. The expansion phase of the lesson has students work independently to produce a product
illustrating their learning.

ANSWER: FALSE

25. The expansion phase seeks to stabilize learning and assure that it is stored in the long-term
memory.

ANSWER: TRUE

26. The expansion phase provides additional time and experiences that may modify what was
learned in the development phase of the lesson and bring about conceptual change.

ANSWER: TRUE

27. The exploratory introduction may ask the student to address only a part of the new social
studies idea to be studied in the lesson or unit.

ANSWER: TRUE

28. The best exploratory introductions ask students to begin the lesson by making a list or
diagram of their present knowledge of the topic for study.

ANSWER: FALSE
29. The activities of the expansion may also serve as assessments of student learning.
ANSWER: TRUE

30. Teachers who use the learning cycle design for their lessons and units have no reason to use
multiple-choice or true-false test questions.

ANSWER: FALSE

31. When planning lessons teachers need to incorporate clear examples of social studies ideas for
students to study.

ANSWER: TRUE

20



Chapter 2: How Do Students Engage in Powerful and Meaningful Social Studies?

32. When using the learning cycle, teachers do not provide guided practice through
step-by-step procedures.

ANSWER: FALSE

33. During the development phase teachers may explain ideas through the use of analogies or
reenactments.

ANSWER: TRUE

34. Failure to include related expansion activities in a lesson or unit may result in the students
forgetting what has been learned in the previous phases of the learning cycle.

ANSWER: TRUE
35. The expansion phase may be short or may involve out-of-school activities, or homework.
ANSWER: TRUE

36. Because students like to use computer programs that include sounds, music, and animation,
teachers should use computers when teaching social studies so students will be interested in the
lesson.

ANSWER: FALSE

37. Depending on the program selected, electronic media can be used in all phases of the
learning cycle.

ANSWER: TRUE

38. Because of their refined skills from watching television, students automatically obtain
accurate facts and information from film and video presentations.

ANSWER: FALSE
Essay Questions

39. You have been working on the concept of taxation with your fifth-grade students. You are
planning on setting up a system of three to five taxes that students would pay during a weeklong
“expansion” of your learning cycle lesson. What classroom taxes might you implement? How
will students pay the taxes (through the use of “play” money, by working off their taxes on
jobs)? Discuss in detail these two sub-questions and explain how this weeklong activity might be
expected to help students expand their concept of taxation in a new context and might deepen
their understanding of taxation.

21



IMTB for Social Studies for the Elementary and Middle Grades 4e

40. If you are going to teach the concept of taxation to fifth-grade students, describe an activity
you might use in the exploratory introduction to access your students’ prior knowledge and to
confront that knowledge and to help them realize they need to know more about taxation.

41. Explain why a lesson should not simply end with a closure, but really needs to include an
expansion phase.
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Objectives

1. Explain the importance of planning for the development of social studies inquiry skills.

2. Describe types of skills needed by students in order to develop meaningful social studies
learning.

3. Describe the difference in emphasis in planning for social studies inquiry skills at the early
childhood and middle childhood levels.

4. Describe the process of teaching social studies inquiry skills.

5. Identify conditions necessary for effective teaching of social studies inquiry skills.

6. Describe methods for assessing social studies inquiry skills during a lesson or unit.

Chapter 3 presents a strong case for the need to teach the dispositions and attitudes of inquiry to
young students. It addresses the many skills as they apply to the teaching of social studies and
provides benchmarks for progress in skill learning at various grade levels. Method students do
not readily recognize the skills or the importance of teaching skills to students because
instruction in social studies skills has largely been neglected in the past. Therefore, reviewing
Tables 3.1, 3.2, 3.3, and 3.7 and Figure 3.2 in discussion will be helpful to your students in
understanding the chapter and the role of teaching social studies inquiry skill in the elementary
and middle school. The skills listed on tables in Chapter 3 are general in nature and represent a
sample of the possible skills students must apply when learning social studies content. There are
additional tables in Chapters 5, 6, 11, 12, and 13 addressing the individual content disciplines
that specifically identify skills needed to study those disciplines and themes. You might want to
point these out to reinforce the need to teach skills. Call attention to Table 3.8 that focuses on
modifications in the characteristics of development and expansion phases of a learning cycle
with the purpose of teaching an inquiry skill. The expansion of this chapter is a scenario of an
inquiry lesson accompanied by reflection questions on its procedures. It may be helpful to
examine one of the sample learning cycles in another chapter that focuses on the teaching of a
skill. These lessons include From Tree to Paper about sequencing in Chapter 1, the lesson on
latitude and longitude in Chapter 12, and the scenario in the exploratory introduction of Chapter
11 using skills in picture analysis.

Class Activities

1. Review several questions from the Time for Reflection: What Do You Think?

2. Examine any of the learning cycle lessons in this chapter or in Chapter 12 on teaching latitude
and longitude of this textbook that focus on the teaching of a skill. Locate in the lessons the
characteristics of the skill lesson identified in Table 3.8, Teaching Inquiry Skills Using the
Learning Cycle.

3. Use the Social Studies Process and Inquiry Skills: A Class Exercise as the basis for a small-
group or whole-class discussion.
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4. Have students locate a lesson plan in the teacher’s guide of a K—8 social studies book or on the
Internet. Examine these lessons to see if they have the characteristics the textbook describes need
to be included in a skills lesson. Have the students modify the lesson to include all of the
necessary parts of a learning cycle social studies skill lesson.

Test Questions
Multiple-Choice Questions

1. Which of the following data-gathering skills might best be used in a project that involves a
class of fourth-graders in determining the average amount of trash their family disposes of each
week?

A. library, interviewing, and graphing skills

B. graphing, Internet, and interviewing

C. surveying, questioning, and mapping skills

D. interviewing, surveying, and questioning

ANSWER: D

2. What data-organizing skill is being used when students take data gathered about the weekly
allowances of their classmates and tally it by how many students receive each of the following
allowances: seventy-five cents, one dollar, one dollar and fifty cents, two dollars?

A. Classifying

B. Ordering observations

C. Finding patterns

D. Inferring

ANSWER: A

3. Which of the following is NOT a requirement for doing critical thinking?
A. Respecting evidence

B. Being willing to search for more evidence

C. Tolerating ambiguity

D. Staying with your conclusion

ANSWER: D

4. The emotional aspect or implications of a problem often prompt or stimulate the study of a
social studies topic. Which of the following is least likely to have been stimulated by concerns
that are a part of the affective domain?

A. A study of Presidents’ Day

B. A study of where to locate a new hospital for the community

C. A study of life in another country

D. A study of what to do with an abandoned railroad line that runs through parts of the city

ANSWER: D
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5. Which of the following would be the most appropriate expansion activity in a lesson focusing
on making inferences about life in New Orleans in the 1830s?

A. Describing the location of New Orleans in North America with the help of a world map

B. Examining photographs of New Orleans after Hurricane Katrina

C. Examining a New Orleans’ newspaper dated July 4, 1837

D. Reading an account of the contribution of the citizens of New Orleans to the Confederacy
during the Civil War

ANSWER: C

6. Observing is a fundamental inquiry skill that involves:

A. sequencing the characteristics of a set of objects from large to small, short to tall, or in some
other systematic way.

B. identifying what a set of characteristics tell us, for example, wrinkles on a person’s face tell
us that person is older than someone who does not have wrinkles.

C. predicting where we will see a particular characteristic again.

D. identifying characteristics of an object that we can see, feel, touch, hear, and/or taste.

ANSWER: D

7. Once we have gathered some data by observing, measuring, and questioning, our next step is
to:

A. construct a map of the data.

B. organize the data by classifying it, ordering it, or by isolating important variables in it.

C. process the data by finding relationships between the items in the data.

D. quickly communicate our data by reporting it to the class.

ANSWER: B

8. “When there are no rules for a game, people will start arguing because they can’t agree on
what to do.” This statement is an example of an:

A. observation.

B. inference.

C. hypothesis.

D. fact.

ANSWER: C

9. “My pencil is not on my desk, so somebody took it!”’ This statement is an:
A. observation.

B. inference.

C. hypothesis.

D. fact.

ANSWER: B
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10. When doing a predictive study, students might ask a question such as:

A. how might our play outside on the school playground change if the city puts a public park
next to it?

B. what beliefs are leading city planners to decide to put a public park next to the school
playground?

C. how do people’s attitudes about public parks result in the city planners choosing to put the
public park next to the school playground?

D. how much are the other city parks used?

ANSWER: A

11. Certain attitudes and dispositions promote powerful social studies. These include:

A. selecting a position on an issue because family members believe it is the right position.
B. reserving judgment until information has been obtained and considered.

C. resisting asking questions.

D. realizing that the natural environment is just the way it is and that we can do little

to control the events that change it.

ANSWER: B

12. Ms. Lopez, a fourth-grade teacher was working to help her students develop their problem-
solving ability. Which of the following was a component that she had to help them learn if they
were to become better problem solvers?

A. Recognize that problem solving means resolving a difficulty.

B. Recognize that problem solving identifies the appropriate solution for us so we do not have
to try it out.

C. Recognize that, once a solution is arrived at, there will be no obstacles.

D. Recognize that a general description of a problem rather than a detailed, specific
description is preferred.

ANSWER: A

13. Given that inquiry skills all have several stages of development, which of the following is the
most appropriate statement concerning teaching skills?

A. The social studies curriculum should teach an inquiry skill using the same content topic each
time to avoid confusing students with different information.

B. The social studies curriculum should teach the inquiry skill very well in the early grades
because students will then master it and not need additional help to further develop the skill.

C. The social studies curriculum should teach an inquiry skill in different grade levels,
developing it to a higher level each year it is taught.

D. The social studies curriculum should focus on content not on skill development because
skills cannot be fully taught in one school year.

ANSWER: C
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True-False Questions

14. Investigating focuses on learning about a problem and reporting what you have learned.
ANSWER: TRUE

15. Problem solving involves identifying a problem and taking action to solve it.
ANSWER: TRUE

16. Skills require large amounts of practice to learn but once learned will be maintained.
ANSWER: FALSE

17. Teachers are able to determine that a student has learned a skill when the student applies the
skill in a new situation.

ANSWER: TRUE
18. One of the first steps in decision making is clearly defining the problem.
ANSWER: TRUE

19. One difference in learning cycles that teach a social studies skill is the optional nature of the
exploratory introduction phase.

ANSWER: FALSE

20. The most important skills used in teaching social studies lessons are the making of maps and
timelines.

ANSWER: FALSE

21. Making a generalization or conclusion is an easier intellectual skill than describing or
explaining what was observed or read.

ANSWER: FALSE

22. It is possible to teach all of the social studies skills in the lower grades so that middle school
teachers and high school teachers can concentrate on teaching only social studies knowledge.

ANSWER: FALSE
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23. When looking for ways to solve a local problem or investigating a historical event, critical
thinking skills are also used.

ANSWER: TRUE

24. Making a database on a computer is an example of a data-gathering skills that elementary
students might be taught.

ANSWER: FALSE

25. Observations identify characteristics of objects or events through use of one or more of the
senses, which is why students are encouraged to observe and handle learning resources.

ANSWER: TRUE
26. Inquiry lessons are likely to require students to use a number of different skills.

ANSWER: TRUE

27. Asking questions throughout an inquiry lesson is an important way to encourage students in
developing their cognitive skills.

ANSWER: TRUE

28. Reflecting on the use of skills is profitable at the end of an inquiry lesson but not profitable to
do during the lesson.

ANSWER: FALSE
Essay Questions

29. No inquiry skill lesson is content free because the skill must be developed when using it with
content. However, when teaching a skill the teacher focuses more on the development of the skill
and does not assess the comprehension of the content. Describe a learning cycle lesson for
second-graders that is working to develop in students their ability to order, or sequence,
information. What content would be appropriate for second-graders to work with in order to
develop their ability at ordering information? What activity might you use in the lesson
development phase of the lesson with that content to teach the skill?

30. After developing fourth-graders’ ability to make appropriate inferences, what kind of
assessment would you use? Why?
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Social Studies Process and Inquiry SKkills: A Class Exercise
Lesson Applying the Process Skill of Observation to Social Studies Content

1. Exploration Phase

What does observing mean? What are the characteristics of an effective observer? How does one
make proper observations? Process skills relate to critical thinking and are used in several school
subjects and so have some transferability among the subjects.

2. Lesson Development Phase

Children take part in activities designed to develop and refine their abilities to make
observations. Their observational errors should be pointed out. Suggestions for improving
observational skills should be provided to students by the teacher. Use several short videos of
daily family activities or several picture books about families.

3. Expansion

Children learn social studies content when applying the process skill. For example, children
should learn about how families are organized by consciously making observations of how
family members interact with each other. They identify duties different family members
undertake and how the work of the family is divided. Next they draw inferences about the
similarities and differences between the roles various family members play. They can also
compare families by providing examples from their own families’ behaviors.

Do students observe the same basic roles and relationships in all families? Identify similarities
and differences found among the families and how they organize their work. Review the
similarities and differences students observed in daily habits such as eating meals, recreation,
play, and going to bed.

In a closure discussion considered: Just what did you learn about ...? What other observations
might have been made? Are we certain our observations are accurate? Did we guess about some
of the things we observed? How could our observations have been improved to be more
accurate? Were the differences we observed change the definition of a family? Do you think the
differences might change the feelings and loyalties of the members to their families? Why or
why not? (Recall that concepts and generalizations need a degree stability in their definitions and
conclusions if they do not remain permanent to all times and locations.)

Analyze the skills used in the activity of making a family dinner featuring chicken Kiev.
Provide students with the list of steps for making chicken Kiev listed below. Have them identify
the process skills used in each of the steps. Observing is used in each and other skills are
suggested for consideration.

1. Finding and locating a recipe for chicken Kiev—observing, reading

2. Locating a reputable meat market—observing, drawing conclusions, reading map

3. Finding the appropriate pots, pans, utensils—observing, classifying

4. Looking for other necessary ingredients—observing, classifying

5. Locating dishes, glassware, silverware—observing, finding patterns

6. Following the recipe—observing, reading skills, interpreting observations
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